Grant Wiggins on Reporting

STOP! LOOK! LISTEN!

¢ Do not formulate policy until -

= You buttress all hunches and anecdotes with
credible data

The problem statement is thought through and

agreed upon
Evidence supports the problem statement

Alternate policies are explored and debated

Clients and consumers for the grades and reports
have been thoroughly surveyed, and they have

reacted to the proposed policy

Essential Questions

¢ Ask the key Owriting processO

guestions for grading and reporting:

= What are the purposes?
= Who are the audiences?

= How, then, should “form(at)” follow
“function™?

What is a Report Card?

+ Working Definition B

= A summary of the student’s
record of achievement,

progress, and development asa—
learner (and school community—

member) ‘
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To what extent is the
purpose to...

* Describe recent p erformance?

+ Assess recent performance?
¢ Evaluate recent p erformance?

¢ Guide future p erformance?

* Provide incentives for better future
performance?

¢ Predict future p erformance?

Possible report
‘audiences’

* Parents?

* Sudents?

*Receiving teachers, same
school?

*Receiving teachers, n
school in system?

+ Receiving institu tio ns~

Purpose: parent-focused

¢inform parent?

VS.

senable parent to take
helpful and supportive

actions?
= e.g. Weekly newsletters with teaching

and tutoring guidance
= blogs
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Purpose: Student focus

¢inform student?

sconfirm what student

already knows?
senable student to verify via

self-assessment?

eguide student in appropriate
directions and behaviors? -

Parent
vs. teachers

+ Information about Context

= Teachers typically want to provide less
background data, information and

evaluation than parents want and need
e parents typically want to know “How he’s

doing?” (i.e. vs. an expectation/norm)

e Parents - especially the pushy - want the
supporting evidence

+ Example of parent booklets with exemplars and rubrics,
websites - Greece, NY

Teachers vs. Receiving
Schools: Assess vs. Evaluate

¢ School staffs often want to only

assess and leave evaluation to
next level schools/college

+ But next level typ ically wants

evaluation done by the p revious
level!
= Admissions officers resist portfolios

= Receiving teachers rarely read them!
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Questions about the
report’s form/purpose?

+ Key analogies: Do you see report as b

= Narrative account of their achievement?
= Portrait of the student as a learner?

= Transcript?
= Résumé?

= Portfolio of work?
= Performance Appraisal?

= Web site (interactive db)?

10

What can be in a Report?

¢ Variety of Content:

= Student’s individual achievement
= Local and national achievement context

Student’s profile as a learner
Teacher comments

Advisor comments
Student comments

Background information/context
Summary judgments/decisions
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Reports summarize and
simplify, by design

+ They typ ically reduce descrip tion,

assessment and evaluation to a
symbol system for convenience:

= Grades
= Scores

= Comments

= Distinctions (Honors, AP, etc.)

12
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Symbols and their meaning

¢ The problem is not grades but their lack

of clear, consistent, useful meaning!

= Many symbol systems do have shared and useful
shorthand meaning (e.g. scoring in Olympics, chess

rankings, karate belts, etc.)
= Narratives with no context or supporting data do not

solve the problem

13

“Grades” are judgments,
based on “scores”

¢ Scoresrepresent B

= the quality or level of work - irrespective
of extenuating circumstances or personal

history

= disinterested and reliable judging against
credible criteria and standards

14

Grades

+ Are typically a sensitive personalized

judgment:

= A clinical evaluation, based on an
aggregate of factors

» Extenuating personal circumstances
considered

= Framed in terms of helpful contextual
info

e The baseball card example
e % of students getting such a grade

15
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Translating Scores into
Grades

+ Beware simp le translations,

therefore:
= Scores should not be turned

automatically into grades without

justifying the calculation

e Even on the AP exams raw scores are turned
into final score based on norms

e We would not necessarily give the same grade
to students who receive the same scores in
diving or the SAT2

16

Transcript

+ Studies show:

= Transcript by itself is a better predictor
than SAT scores alone

= SAT scores + transcript: better by .13
= Transcripts are rarely used by employers in

hiring and placement

= Readers want context of grades: what did
they accomplish? How did others do?

17

Symbols and their meaning

¢ The problem may not be

OgradesO but a single grade
hiding vast differences in

performance, habits, and
attitudes!

= Why do we only put single grades on
transcripts when multiple (sub-)grades

would help the reader of the transcript?

= Narratives with no context or supporting
data do not solve the problem 18
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Questions for thinking like
a “reporter”...

+ Avoid Egocentrism: Ask -

= What does the reader need to know to
be informed/take action?

= What makes the “story” informative,

credible and/or useful?
= What symbols and language will make

the most sense to the reader?
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Transcript

¢+ SCANS Reprt:

= We should re-think the idea of transcript

(and our obligation to students):

OThe student needs more of

arZsumZthan atranscriptO

20

Making Transcripts More
Useful

= What, exactly, can the student do, and

to what level of performance?

= How does the overall performance
compare to standards or norms that the

reader can understand?
= What do course titles mean? How

rigorous is the program and load?
= What are the grading policies and

norms?

21
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